2. Poab yYuuTeid B Pa3BUTUHA JIMYHOCTH IIKOJbHHKA

Ecte MHOrO npodeccuit Ha 3emiie. Cpenu HuUx npodeccust megarora — He
coBceM 0OblyHas. Benp megaroru 3aHAThl MPUTOTOBJIEHHUEM, €CJIM MOXKHO Tak
CKa3aTb, Hallero OYyJyIIero, BOCHUTHIBAIOT TE€X, KTO 3aBTPA CMEHUT HBIHEIIHEE
MOKOJIEHHE, pabdoTaloT, TaK CKa3aTh, C «KHUBBIM MATEPHUAIOM», MOpPYa KOTOPOTrO
MIPUPABHUBAETCS, HE MOOOIOCH ATOTO CJIOBA, K Karactpode. OMHUM CI0BOM, paboTa
YUMTEIIS BBHITIOJHSETCS 0€3 peneTulinii, 6€3 YepHOBHIX BapUAHTOB, Cpa3y Haleso:
BOCIIUTAaHHUKH — 3TO HEMOBTOPHUMBIE JIMYHOCTH, KUBYIIME HE B Oyayliem, a
ceryac, CeroaHs.

Bcemu coBpeMEHHBIMU MCCIIEIOBATENSIMU OTMEYAETCSI, YTO UMEHHO JI000Bb
K JETSM CIIeyeT CUMTATh Ba)KHEHIIEH JTMYHOCTHOM U NMPOPECCUOHATIBHON YepTOoi
nejarora, 6€3 4ero He Bo3MokHa d(pheKTUBHAS Memaroruaeckas aeareabHocTb. C
JIETbMU HaJl0 paboTaTh TOJIBKO MO MPU3BAHUIO, TOJIBKO €CIIH JAETH — YacTh KU3HU.
Emgé JI.H.Toncro#t nucan: «Ecnu yuntenb uMeeT TOJIBKO JIFOOOBS K JIeNly, OH OyJeT
Xxopouuid yuutenb. Ecnu yuutenb uMeeT TONbKO JI000Bb K YUEHUKY, KaK OTEI U
MaTh, OH OYJET JydIlle TOr0 YYHUTEJs, KOTOPhIM MpoYEsl BCe KHUIM, HO HE MMEET
MOOBU HU K JIeNy, HU K ydyeHuKaMm. Eciu yuurtens coemuHsier B cebe JH000Bb K
Ney U YYEHUKAaM, OH — COBEPLICHHBIN YUUTENb.

CoBpeMEHHBIE HCCIICIOBAHUS POJM YUYUTENS B PA3BUTHUM JIMYHOCTH
IIKOJIbHUKA TIOKa3bIBAlOT, YTO B OTJIMYME OT paHee NPHUHATON (OpMbl, Korja
B3aMMOJICHCTBUE YUMUTENS C YYEHUKAMH HJIeT Ha MH(POPMAIMOHHOM YPOBHE, B
NEATEIbHOCTU TE€JaroroB Ba)XHO IHUPOKO MPUMEHATh METOAbl Juajora u
JTUCKYCCUH, Pa3BUBAaTh TEHICHIMIO K WHIWBUIYAIbHOMY BbIOOPY IIKOJIbHUKAMHU
dbopM u coaepxkaHusi COOCTBEHHOI'O YYEHHs, BKIIOYATh JeTed B IMpoIliecc
NEeJarornyecko AEeSTEIbHOCTH U AK€ B IMOATOTOBKY YUMTENS K 3aHIATHSM C
HUMHU. DTO CIOCOOCTBYET 3HAYMTEIHHOMY COJMKEHHIO MEIaroroB M yYEHUKOB.
Takomy cOMMKEHHIO B 3HAYUTENBHOW CTEMEHHM MOXKET CIIOCOOCTBOBATH M
MO3UTUBHBIN 00pa3 yuuTess.

CrnoBo yuuTens npuoOpeTaeT CUly BO3JEHCTBUS JUIIL B TOM Clly4ae, eciu
YUYUTEIb y3HAJI YYEHUKA, NMPOSABUI K HEMY BHHMAaHHE, YEM-TO IIOMOI €My, T. €.
YCTAaHOBWJI OTHOLICHUsS C HHUM 4Ye€pe3 COBMECTHYIO NEATENbHOCTh. B mpomecce
OOIIeHUs1 IIKOJFHUKH YCBAaWBAaIOT HE TOJBKO COJEp)KaHME Marepuana, HO U
OTHOLIEHHE K HHUM Yy4yUTeld. OTO OCOOCHHO 3HAaYMMO, BEIb ICHUXOJIOTO-
Nearornyeckoe BIUsSHUE OyAeT Ooyiee YCHEIIHBIM, €CIH YYUTEIb MOJb3yeTCs
YBAXKEHUEM M JJOBEPHEM CO CTOPOHBI YUCHUKOB KaK Y€JIOBEK; YMEET IOHUMATh I10
peaKUHuM AETel; KaK BOCHPUHHUMAIOT U OLEHUBAIOT €r0 JIMYHOCTh T€ YYEHUKH, Ha
KOTOpPBIX OH COOMpaeTcsi BO3/AEHCTBOBAaTh; B 3TOM CIIy4ae MEHSAETCS HE TOJIBKO
[IOBEJICHUE YYEHUKA, HO M JMYHOCTh CAMOTO YYHWTENsd. YUHWUTEISIM BaKHO
MPEIOCTABIATh YICHHUKAM OOJBIIYI0 CAMOCTOATEIBHOCTh, YTOOBI €70 YCTAHOBKU H
HOPMBbI OBUIM OJIHO3HAYHBIMM KaK B OTHOIIECHMSIX CO CBEPCTHHUKAMHU, TaK M CO
B3POCIIBIMHU.

Kpurepusimu 3pheKTUBHOCTH NESITENBHOCTH YUUTENSI B PA3BUTHU JTUYHOCTHU
Y MMO3HABATEIbHBIX BO3MOKHOCTEN IIKOJbHUKA MOTYT BBICTYIIATh:



e OpraHu3alus akKTUBHOM NIE€ATEIbHOCTH YYEHUKA B y4€OHO-BOCIUTATEIBHOM

IIPOLIECCE;

o (opmMupoBaHHE MOTHBA MPEACTOALIEH NEATENBHOCTH;

e HCIOJb30BAHUE DA3IUYHBIX, B TOM YHUCIE M TEXHUYECKUX, HCTOYHHKOB
3HAHMM;

o 00yyeHue yyauuxcs pa3JinyHbIM criocodam nepepadoTKu HHPOpPMaLIUK;

e JIMYHOCTHO-OPUEHTUPOBAHHBIN MMOAXO;

e OIOpa Ha CUJIbHBIE CTOPOHBI YUCHHKA;

e OIOpa HAa CAMOCTOSATENLHOCTh U CAMOJIEATEIbHOCTDh YUECHHUKA.

Peanuzanusi JTUYHOCTHO-OPUEHTHPOBAHHOTO OOpa3oBaHUsT B IIKOJIE
BBIIBUTAET Psii TPeOOBAHUN K YUYHUTENIO: KPOME BBICOKOTO MPOQECcCHOHANU3MA,
NICUXOJIOT0-T1€IarOrnYeCKOi KOMIETEHTHOCTH, OH JOJIKEH 001a/1aTh CBOOO0M OT
CTEpEOTUIIOB U TEeAArorMueckux JI0rM, CIOCOOHOCTBbIO K TBOPUYECTBY, LIMPOKOM
SPYAMUIIMEH, BBICOKMUM YPOBHEM  IICHXOJIOIO-TEJArOrH4eckoil  MOATOTOBKH,
BBICOKOW KyJIBTYpOM W TyMaHHBIMH YCTAHOBKAMHU IO OTHOUICHUIO K JIETSM,
NOHMMATh M MPUHUMATh peOEHKAa TaKUM, KaKOW OH €CTbh, 3HaTh M yYUTHIBATH €T0
BO3pacTHblE M  HMHAMBHUAyaJbHble  OCOOCHHOCTH B  OCYILIECTBICHUU
NeAaroruueckoro npoiecca, o0ydaTb, OMUPAsICh Ha CHUJIbHBIE CTOPOHBI Ka)JI0TO
yUYCHHUKA.

VYuurenb, peanu3yronnil JTMYHOCTHO-OPUEHTUPOBAHHBIA TMOAXOM, JOJKEH
ObITh OOJIEE OPUEHTUPOBAH Ha CO3/IaHUE JUIsl y4yalllerocsi BO3MOKHOCTEH 3aHUMAaTh
aKTUBHYIO0, HHUIIMATUBHYIO MO3ULMIO B YYEOHOM Ipoliecce, HE IPOCTO yCBaUBaTh
npeajaracMplii Marepuall, HO IIO3HAaBaTb MHpP, BCTynaTb C HUM B AKTHBHBIN
IUAJIOr, CAaMOMY HMCKaTh OTBETHl M HE OCTAaHABIMBATbCA Ha HAWJIECHHOM Kak Ha
OKOHYATEIbHOW UCTHHE.



PARENTS, ISIT OK TO VIOLATE YOUR CHILD’S RIGHT TO
PRIVACY?

1. Have you ever spied on your friends relatives /family members’ online search
history? Don’t you think that by spying you violate their right to privacy?

2. Has your online history been ever spied on? What did you feel about it?
3. Read the following text that can serve as a starting point for discussion.

Microsoft’s Windows 10 and other parental control software face criticism for
harming teens’ exploration of sensitive topics such as sexuality.

Can giving parents detailed activity reports of their child’s online search
terms be harmful to young people looking for information on sensitive topics such
as religion, sexuality, gender or domestic abuse? When Microsoft this summer
launched its new Windows 10 feature that lets parents see what their children get
up to online, this was one of the criticisms it encountered. Microsoft has since
welcomed feedback and promised an update, with more appropriate default
settings for teenagers. However, it is not the only service provider offering this
level of parental control. Most security software companies today sell “family”
products, many including reports, notifications and video supervision. But is it
right to spy on your child?

The UN convention on the rights of the child stipulates that children have a
right to privacy and a right to information. They also have a right to protection
from all types of violence and exploitation — and there lies the rub. With a young
generation more internet-savvy than their parents, ensuring online safety for
minors surfing an ever-expanding web becomes a hard task. Today’s parents don’t
have an older generation to turn to for tech advice, so many turn to parental control
software instead.

Recent research commissioned for Norton by Symantec, a provider of
antivirus and security software, shows that 46% of British parents worry that they
don’t know what their children are doing online. Nick Shaw, Norton’s general
manager, is one of those worrying parents. Perhaps predictably, he uses parental
control software, including reports. “I’m not looking at what they’re doing day to
day, I’'m just checking to make sure that they’re safe,” he says. He emphasises that
he uses Norton’s family feature alongside face-to-face discussions with his
children, and encourages other parents to do the same.

Raj Samani, chief technology officer at Intel Security, applies a family
protection pack with informed consent and says his children approve of his
monitoring because he is transparent about the reasons for it. “My daughter tried to
communicate with somebody and | got the notification. And actually what she was
doing was unsafe so | ended up having a conversation with her, explaining the
concept of anonymity.”

Shaw and Samani both have children aged 11-16, the age that 61% of British
parents believe is when their children are most vulnerable online. Shaw says


http://windows.microsoft.com/en-gb/windows-10/monitor-child-device-activity
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https://www.symantec.com/en/uk/about/news/release/article.jsp?prid=20150907_01

parents’ product demands depend on their child’s age: parents of young children
often want to monitor screen time, whereas those with teenagers raise concerns
about social media. “We build a tool that allows parents flexibility to do what they
want,” says Shaw.

Samani says parents and children do need to have a discussion about the
when monitoring should stop: “To me I think it comes down to a point where have
you got that level of understanding and maturity.”

Cyber security consultant Dr Jessica Barker questions whether parental
monitoring is fair on children, and says it can intrude into their privacy.
Referencing research by Professor Sonia Livingstone on internet governance and
children’s rights, she goes so far as to say it can be harmful. “If children feel they
are being monitored that undermines any kind of relationship of trust. They might
be using the internet in a healthy way to get information and support, and feel that
they are not able to do that because they are being monitored.”

She brings up the issue of teenagers wanting to explore their gender or
sexuality in private. If parents have a problem with that or even use filters blocking
LGBT sites, that could cut off access to something hugely helpful, a service
previous generations didn’t have.

So do software companies consider these issues when creating their
services? “Absolutely,” says Samani. “We’ll always recommend that the reporting
and the communication for children should be used as a vehicle to begin or
continue that dialogue with children”.

Shaw says Norton “looks at every aspect when designing a tool”, but adds
that the primary focus is protecting the child. “At the end of the day it’s a tool.
How people use the tool is up to them.”

When it comes to balancing privacy and protection the key concepts that
emerge are education, conversation, consent and the fact that the internet offers
lots of opportunities for children — positive and negative. As for how far parental
control should go, an anonymous man sums it up well: “Computers shouldn’t do
the parenting.”

4. Make a list of pro’s and con’s of parental control of their children’s online
histories. Which items prevail?

5. Discuss in groups the major dilemma of the text — to spy or not to spy on the
children’s online histories.

6. Make an oral for and against essay on the topic “Is it OK to spy on your child’s
online search history?


http://www.drjessicabarker.co.uk/
https://www.cigionline.org/publications/one-three-internet-governance-and-childrens-rights

Personality Development - Influences on Personality Development
By Jerome Kagan Ph.D.

The concept of personality refers to the profile of stable beliefs, moods, and
behaviors that differentiate among children (and adults) who live in a particular
society. The profiles that differentiate children across cultures of different historical
times will not be the same because the most adaptive profiles vary with the values of
the society and the historical era. An essay on personality development written 300
years ago by a New England Puritan would have listed piety as a major psychological
trait but that would not be regarded as an important personality trait in contemporary
America.

Contemporary theorists emphasize personality traits having to do with
individualism, internalized conscience, sociability with strangers, the ability to
control strong emotion and impulse, and personal achievement.

An important reason for the immaturity of our understanding of personality
development is the heavy reliance on questionnaires that are filled out by parents of
children or the responses of older children to questionnaires. Because there is less use
of behavioral observations of children, our theories of personality development are
not strong.

There are five different hypotheses regarding the early origins of personality.
One assumes that the child's inherited biology, usually called a temperamental bias, is
an important basis for the child's later personality. Alexander Thomas and Stella
Chess suggested there were nine temperamental dimensions along with three
synthetic types they called the difficult child, the easy child, and the child who is
slow to warm up to unfamiliarity. Longitudinal studies of children suggest that a shy
and fearful style of reacting to challenge and novelty predicts, to a modest degree, an
adult personality that is passive to challenge and introverted in mood.

A second hypothesis regarding personality development comes from Sigmund
Freud's suggestion that variation in the sexual and aggressive aims of the id, which is
biological in nature, combined with family experience, leads to the development of
the eqo and superego. Freud suggested that differences in parental socialization
produced variation in anxiety which, in turn, leads to different personalities.

A third set of hypotheses emphasizes direct social experiences with parents.
After World War 11, Americans and Europeans held the more benevolent idealistic
conception of the child that described growth as motivated by affectionate ties to
others rather than by the narcissism and hostility implied by Freud's writings. John
Bowlby contributed to this new emphasis on the infant's relationships with parents in
his books on attachment. Bowlby argued that the nature of the infant's relationship
to the caretakers and especially the mother created a profile of emotional reactions
toward adults that might last indefinitely.

A fourth source of ideas for personality centers on whether or not it is
necessary to posit a self that monitors, integrates, and initiates reaction. This idea
traces itself to the Judeo-Christian assumption that it is necessary to award children a
will so that they could be held responsible for their actions. A second basis is the
discovery that children who had the same objective experiences develop different
personality profiles because they construct different conceptions about themselves
and others from the same experiences. The notion that each child imposes a personal
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interpretation to their experiences makes the concept of self critical to the child's
personality.

An advantage of awarding importance to a concept of self and personality
development is that the process of identification with parents and others gains in
significance. All children wish to possess the qualities that their culture regards as
good. Some of these qualities are the product of identification with each parent.

A final source of hypotheses regarding the origins of personality comes from
inferences based on direct observations of a child's behavior. This strategy, which
relies on induction, focuses on different characteristics at different ages. Infants differ
in irritability, three-year-olds differ in shyness, and six-year-olds differ in seriousness
of mood. A major problem with this approach is that each class of behavior can have
different historical antecedents. Children who prefer to play alone rather than with
others do so for a variety of reasons. Some might be temperamentally shy and are
uneasy with other children while others might prefer solitary activity.

The current categories of child psychopathology influenced the behaviors that
are chosen by scientists for study. Fearfulness and conduct disorder predominate in
clinical referrals to psychiatrists and psychologists. A cluster of behaviors that
includes avoidance of unfamiliar events and places, fear of dangerous animals,
shyness with strangers, sensitivity to punishment, and extreme guilt is called the
internalizing profile. The cluster that includes disobedience toward parent and
teachers, aggression to peers, excessive dominance of other children, and impulsive
decisions is called the externalizing profile. These children are most likely to be at
risk for later juvenile delinguency. The association between inability of a three-year-
old to inhibit socially inappropriate behavior and later antisocial behavior is the
most reliable predictive relation between a characteristic scene in the young child and
later personality trait.

Influences on personality development

The influence comes from a variety of temperament but especially ease of
arousal, irritability, fearfulness, sociability, and activity level. The experiential
contributions to personality include early attachment relations, parental socialization,
identification with parents, class, and ethnic groups, experiences with other children,
ordinal position in the family, physical attractiveness, and school success or failure,
along with a number of unpredictable experiences like divorce, early parental
death, mental illness in the family, and supporting relationships with relatives or
teachers.

The most important personality profiles in a particular culture stem from the
challenges to which the children of that culture must accommodate. Most children
must deal with three classes of external challenges: (1) unfamiliarity, especially
unfamiliar people, tasks, and situations; (2) request by legitimate authority
or conformity to and acceptance of their standards, and (3) domination by or attack
by other children. In addition, all children must learn to control two important
families of emotions: anxiety, fear, and guilt, on the one hand, and on the
other, anger, jealousy, and resentment.

Of the four important influences on personality— identification, ordinal
position, social class, and parental socialization—identification is the most important.
By six years of age, children assume that some of the characteristics of their parents
belong to them and they experience vicariously the emotion that is appropriate to the
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parent's experience. A six-year-old girl identified with her mother will experience
pride should mother win a prize or be praised by a friend. However, she will
experience shame or anxiety if her mother is criticized or is rejected by friends. The
process of identification has great relevance to personality development.

The child's ordinal position in the family has its most important influence on
receptivity to accepting or rejecting the requests and ideas of legitimate authority.
First-born children in most families are most willing than later-borns to conform to
the requests of authority. They are more strongly motivated to achieve in school,
more conscientious, and less aggressive.

The child's social class affects the preparation and motivation for academic
achievement. Children from middle-class families typically obtain higher grades in
school than children of working or lower-class families because different value
systems and practices are promoted by families from varied social class backgrounds.

The patterns of socialization used by parents also influence the child's
personality. Baumrind suggests that parents could be classified as authoritative,
authoritarian, or permissive. More competent and mature preschool children usually
have authoritative parents who were nurturant but made maturity demands.
Moderately self-reliant children who were a bit withdrawn have authoritarian parents
who more often relied on coercive discipline. The least mature children have overly
permissive parents who are nurturant but lack discipline.


http://psychology.jrank.org/pages/433/Motivation.html

School Plays a More Important Role than Family in Shaping One's
Personality

by Cristina Nuta

When it comes to refer to the shaping of one's personality we should firstly
mention the fact that school plays an essential part, maybe more than the influence
the family has. In order to confirm this statement we should consider the following
arguments.

First of all, the personality of each individual begins to take form in the
middle of the family and is closely connected to the education, the social status,
religion or culture that the family offers. But from an early age a child begins to
socialize and he comes into contact with different children of his age and even
older, who contribute to his shaping of personality. Therefore, a first place to
socialize for a child is kindergarten where he comes to meet several children of
different behaviours and with whom he tries to communicate in order to be able to
integrate in a certain group.

Moreover, with the passing of years, a child becomes an adolescent,
attending a high school or a university, where he tries to belong to a group of
friends and have the same concerns and hobbies as the ones in his group. He may
try either to copy other friends' personalities as he considers them the best. Then,
he may want to have the same clothes and the same sum of money his friends have
even if his family cannot afford it. This is a way of trying to feel equal with the
others around you even if it is more important to be special in your own and
impose your own way of thinking, your ideals and a unique behaviour in society.

On the other hand, at school, teachers try to do their best in order to shape
students’ personalities by having special classes where they discuss several matters
of social life. There are situations when during these classes students have the
courage to open a conversation on subjects that they cannot talk at home because
they don't have such a close relationship with their parents like: AIDS awareness,
foster ecological thinking and environmentalism, drug issues, the latest
developments in computers and technology or how to combat right-wing
extremism and racism. Consequently, this helps adolescents to freely express their
concerns and to know how to sustain their arguments in front of other people's
points of view.

But one thing | would like to point out and to conclude with is the fact that,
In my opinion, the latest generations have become much more independent and
uppish in the sense that they do not listen to their parents’ advice and talk
disrespectfully to teachers. What do they try to show with this behaviour? Maybe
the fact that they try to get rid of the prejudices that characterize our society and
have a more modern perspective of life.



School vs Family in Shaping One's Personality
by Diana-Mara Anghelina

From the first days of our lives, each and every one's family plays a very
important role in defining the future grown-up's personality. It is the family who
we look up to, from the very beginning of building a character. When they are very
young, all the children tend to copy the behavior of their parents. Therefore, when
the family does not have a proper attitude towards each other, no matter if the child
Is present or not, all this will later reflect on the mature personality of the child in
question.

The first 5 to 7 years in the life of a child are very important in the defining
of his or her personality. However, an even more significant role is being played
by the education the child gets at school. Besides the various information he gets
from the subjects studied assigned by the school curriculum, the pupil will also
learn how to behave in a wide range of situations. The most important lesson
regarding the shaping of a personality is learning how to conduct oneself in a
group of people. Perhaps most of the pupils have had no brothers or sisters and
have turned out to be spoiled and selfish. They have not been taught to share things
with other children and have no clue about working in a team in order to achieve
the completion of different tasks. This is not a good picture to start with, but the
reality can sometimes be quite cruel!

School is the place where we get the first guidelines for our grown-up lives.
We can learn about team spirit and other interesting things, such as communication
within a team and building relationships based on common interests.

Actually, we can easily state that the classes are replications of the teams we
will later on work in, and, on the other hand, the teachers are our future mentors or
employers. We are being taught about respect and responsibility, things that we
could not have learned in our families. It is the nature of life to make us learn by
passing through various environments, each of them having a dedicated role in the
shaping of our personalities.



How Much Freedom Should Children Have?

1. Put each of the following words or phrases in its correct place in the passage
below.

possessive upbringing permissive

rebelliousness suppress formative

adolescence run wild inhibited

authoritarian juvenile delinqguency

It is often said that we live in a 1) age, one in which people are
allowed to do almost anything they like. Is it good for children? They are going
through their 2) which is a very 3) stage of their

development since their final adult characters are beginning to take shape.
Some parents think it is good for children to be allowed to 4)

without control or supervision. They say that this enables children’ s
personalities to develop naturally and that they will learn to be responsible by
the mistakes they make. However, this might lead to 5) with the
children ending up in courts, or it might simply make children self-centered,
without any consideration for others. Other parents believe in being strict, but
taken to extremes this can produce a too 6) atmosphere in the home,
with the children being dominated and ruled by their parents. Parents can also
be very 7) and try to keep their children dependent on them. These
last two attitudes can encourage 8) against parents, school, authority
in a child or, conversely, 9) a child’s natural sense of adventure
and curiosity. A strict 10) by over-caring parents can make a child
so timid and 11) that he or she is unable to express freely his or
her emotions and form mature relationships. To bring up children to be normal,
well-adjusted human beings requires great wisdom and perhaps a bit of luck.

2. Answer the questions:

1. What behavior can you classify as “run wild”?

2. Do you believe that natural development and permissiveness are effective?
What can it lead t0?

3. What can very strict parenting lead to?

4. What is required from adults to bring up a normal, well-adjusted child?

3. There are three types of parenting discussed in the text. Which one do you
support most? How would you keep a balance between the three of them?



Foundation for Character

Ex. 1. Put each of the following words in its correct place.

self-regulate perceive point out groundwork
critical concepts experiences secure
challenges fuel

We know that early childhood 1) can strongly impact who we
become. It may be no surprise, then, that this is a 2) time to lay the
3) for building character. Research emphasizes that children who form
4) attachments with their caretakers are poised to succeed.

Securely attached children have healthier stress response systems that help
them 5) their emotions; they are calmer, more independent, and better
equipped to deal with 6) . They also tend to 7) the world as a
safe place in which they are free to explore their surroundings. In the process they
discover new things and learn 8) such as cause and effect, which can
9) curiosity.

As the researchers 10) , “Curiosity dimmed is a future denied.
Our potential — emotional, social, and cognitive — is expressed through the quantity
and quality of our experiences. And a less curious child will make fewer new
friends, join fewer social groups, read fewer books. A less curious child is harder
to teach because he is harder to inspire, enthuse and motivate.”

2. Answer the questions:

1. How can you explain the phrase “to lay groundwork”? What do you
understand by “groundwork” of one’s character?

2. What do attached children feel towards the surroundings?

3. Explain the meaning of the quote “Curiosity dimmed is a future denied.”

4. What should teachers do to ensure children’s attachment to them?


http://teacher.scholastic.com/professional/bruceperry/curiosity.htm

WHAT THESE KIDS NEED IS DISCIPLINE

1. You are going to read a newspaper article in which a father gives his opinion
about bringing up his three children. What do you think he might say about
discipline?

2. Work in small groups and put the following things in life in order of importance.
Support your opinions with reasons. When you were a child, were your priorities
different? How? Why?
love, fun, living up to family expectations, food, health, job, status, strong
moral sense, money, friends, security, family

3. Read the article and answer the questions:

1. Jonathan wants to be like his father in that he would like
A) to have the same profession.
B) his children to be proud of him.
C) to teach his children how to get on in life.
D) his children to feel secure.
2. Why is Jonathan strict with his children?
A) He is trying to live up to his father’s standards.
B) He is teaching his children where the limits of behaviour are.
C) He is making time to spend with his wife.
D) He is moulding his children according to his beliefs.
3. Jonathan fears society may influence his children so that they
A) cannot come to their own decisions.
B) may be vulnerable to advertising.
C) will grow up far too quickly.
D) resent their parents’ authority.
4. Why did Jonathan finally buy Jacob a Nintendo?
A) Jacob felt his father was being unfair.
B) Jacob was behaving well.
C) Jacob had waited a year.
D) Jacob was being made fun of at school.
5. Jacob has been having some difficulties at school because
A) he cannot play football.
B) his top-of-the-form position is hard to keep.
C) he is seen to be a swot.
D) demands on him are becoming unbearable.

Jonathan Myers tells Ann McFerran why he has decided to be as strict
with his children as his father was with him.

I’m a very old-fashioned and strict parent, like my own father. He wanted me
to become a barrister, like him, but | used to say to him that he’d made me secure



enough not to worry about having a proper job. He was very disappointed when |
said I was going to be a writer, but I think that was out of anxiety: he didn’t know
how | would survive in the world. As a child | was really proud of my father. |
have an image of him, 6ft 5 in and broad-shouldered, wearing a smart suit and tie
and behaving maturely — an image | feel | should live up to. My father had status
in other people’s eyes. I worry that I didn’t give my children that. They don’t see
me wearing a suit and going out to work or having status: they see me slobbing
around at home in shorts and no shoes.

| think children want to feel proud of their parents because it makes them
feel secure in a Darwinian sense. The one time that my children knew how to rate
my professional life was when | was nominated for an Oscar for my adaptation of
The Canterbury Tales — my lucky break. Briefly, I was elevated in their eyes.
When I didn’t win | felt that | had let them down, which is ridiculous, | had one
little cry because | felt | had failed.

| have inherited from my father a strong sense of importance of doing the
right thing. And, like him, | am strict, even though I lack the son of authority
bubble he had around him. In the right context, my children are allowed to be rude
to me — they might call me ‘fat face’ in a jokey way, when | would never have
dared.

But I’m also very authoritarian: | believe strongly in proper bedtimes, that
chores have to be done and that certain times of the day — when Julie and | have an
evening drink — are reserved for adults, which the children are not allowed to
interrupt.

Some parents of our children’s friends have told Julie that their children are
scared of me because | am so strict with my own children. I know | have quite a
demonic image in a few families’ eyes. But I want to make my children into the
sort of children I want them to be.

We live in a terribly liberal age when people feel they should take a back
seat in making moral decisions. I don’t think that children should make up their
own minds — and saying that is about as unfashionable as you can get. But if you
don’t influence them, they will only be influenced by others.

I don’t believe in reasoning with my children. They do what mummy and
daddy say. If you say to a child, “Would you like to go to bed now?”” no child in
his right mind will agree, and if he does, he needs to be seen by two psychiatrists
Immediately.

Julie and I don’t let our children watch television after 6 pm ever. It’s
important to think through why a programme is being made. If it’s fun, that’s fine,
but I can’t stand all those Saturday morning programmes that are really just to
promote the latest pop records and to persuade people to buy accessories. Our
children watch it for an hour after school and then it goes off. They never ask to
turn it on again.

| think it is a parent’s job to preserve childhood as long as possible — which
Is also terribly unfashionable. We are proud of the fact that Jacob, at 10, still likes
cuddly toys.

In our house we never buy toys which are fashionable crazes, such as



Barbies. We held out against getting a Nintendo for a year, even though everyone
else in Jacob’s class had one. But I cracked when he said, “I don’t understand why,
if ’'m good and I do all my homework and I do everything right. I don’t have a
Nintendo and all the bad boys do.” I thought that was a very strong argument.
Jacob could not believe it when we got him a Nintendo for his birthday. But we
still lay down rules about its limited use, which he has never argued with because
that is the atmosphere in the house.

| am strict about homework and achievement. Our children will work hard
until they finish university, and | think they will thank me for the rest of their
lives. If they do drop out, at least they will have made a conscious choice. At the
moment the elder two are doing well at school and sometimes | try to raise the
amount of homework they are given. Jacob protests because | make him take it
into school, which makes him look clever. He is already at the top of his form —
and that in itself is very difficult for him.

I don’t watch football, so nor does Jacob. That is also hard for him. Last year
he had a tough time at school in terms of low-intensity bullying. Had he been
interested in football, he would have had a lingua franca with the others in his
year. | was not prepared to change, however. | don’t like the attitudes in football.

4. How far do you agree or disagree with Jonathan’s opinions?



Render the following texts into English and speak on the problems under
consideration.

OummOKu poaurtesieid B BOCIUTAHUM JeTeH

CeMbsi — 9TO yamle BCEro CKPBITHIA OT BHEIIHErO HAaOMIOJEHUS MHP
CJIO’KHBIX B3aMMOOTHOILIECHUM, TpaguLIMM W IpaBui, KOTOpPbIE B TOW WIM HHOU
CTENEHU CKa3bIBAIOTCS HA OCOOEHHOCTSIX JUYHOCTH €€ WIEHOB, U B IEPBYIO
ouepenb — aereu. [Ipu ananusze poaUTENBCKOTO OTHOMIEHUS K AETAM IICUX0JIOTAMU
BBIJICJIAIOTCS JIBAa MCUXOJOTUYECKUX U3MepeHus: (opMa KOHTPOJIS 332 MOBEACHUEM
pebeHKa U XapakTep SMOLMOHATIBLHOTO OTHOIIEHUS K HEMY.

Hapymienue poauTenbCKOro OTHOLIEHHS K PeOEHKY WIH POAUTENHCKUX
YCTAaHOBOK B PaMKax JIIOOOr0 M3 3THX M3MEPEHHHN WM OJHOBPEMEHHO B O0OMX
OPUBOJUT K CEepbe3HEHIIMM JedeKTaM B pa3BUTUM JIMYHOCTH pebeHka. Tak,
HanpuMep, OTCYTCTBHE JOJKHOTO KOHTPOJIS 3a MOBEJACHHEM peOeHKa B COYETAHUU
C M3JMIIHUM HMOILMOHAJIBHBIM  COCPEIOTOYEHHWEM Ha HeM, OOCTaHOBKa
M3HEKEHHOCTH, 3aJIaCKAaHHOCTH, OECIPUHIIUITHON YCTYMYMBOCTH, OECIpepbIBHOE
NOTYEPKUBAHNUE CYIIECTBYIOIIUX U HECYIIECTBYIOIIUX JOCTOMHCTB (OpMHUpYET
UCTEPUYECKHE YEPTHl XapakTepa. Te ke TNOCIEeACTBUS BO3HUKAIOT U TIPH
0e3pa3IMYHOM OTHOUIEHUH MO TUITY «OTBEPKEHUS».

UpesMmepHbIil KOHTPOJIb, NPEABSABICHUE CIUIIKOM CTPOIMX HPABCTBEHHBIX
TpeOOBaHUM, 3alyruBaHue, IMOJABICHUE CaMOCTOATEIBLHOCTH, 3J0YyHNOTpeOsieHHe
Haka3aHUSIMU, B TOM 4Hclie W (U3HUECKUMHU, BEAYT, C OIHOM CTOPOHBI, K
dbopMupoBaHUio y peOeHKa KECTOKOCTH, a C APYroil — MOTYT MOATOIKHYTh €ro K
MOKYIIIEHUIO Ha CaMOyOUICTBO.

OTcyTcTBHE IMOLMOHATIBLHOTO KOHTAKTa, TEIIOTO OTHOIIEHUSI K PEOCHKY B
COYETAaHUH C OTCYTCTBHUEM JOJIKHOIO KOHTPOJIS U HE3HAHUEM JIETCKUX MHTEPECOB
¥ TpoOJeM IMPUBOIAUT K ciaydasMm OercrBa w3 joma, OpOISIKHUYECTBA, BO BpeMsI
KOTOPOT'O YaCTO COBEPIIAIOTCS MPOCTYIIKU.

CymiecTByeT HECKOJBKO OTHOCUTEIBHO ABTOHOMHBIX IICUXOJOTHYECKUX
MEXaHHM3MOB, IOCPEICTBOM KOTOPBIX POAUTENN BIUAKT Ha CBOUX JeTed. Bo-
IIEPBBIX, MOJAKPEIUICHWE: IMOOLIPssA IIOBEICHHUE, KOTOPOE B3POCIBIE CUHUTAIOT
MIPAaBWIBHBIM, W, HAKAa3bIBasl 3a HAPYILICHUE YCTAHOBJICHHBIX MPaBWI, POAUTEIN
BHEAPSAIOT B CO3HAHHWE pEOEHKa OIpEeNeJCHHYI0 CHCTEMY HOPM, COOJIIOJeHHUE
KOTOPBIX IOCTENEHHO CTAHOBUTCS i1 peOeHKa NPUBBIYKOM M BHYTpPEHHEH
noTpeOHOCTHIO. BO-BTOPBIX, HAEHTHPUKALUA: PeOCHOK MOJpakaeT POIAUTENIM,
OPUEHTUPYETCSI HA WX MPHUMEP, CTAPAETCA CTATh TAKUM K€, KaK OHU. B TpeThux,
NMOHMMAHHWE: 3HAasg BHYTPEHHUW MHUp peOEHKAa U YYyTKO OTKIHKAACh Ha €ro
mpoOJeMbI, POIUTEIN TEM CcaMbiM (QOPMUPYIOT €ro CaMOCO3HAaHHWE U
KOMMYHHKAaTHUBHbBIE KaYECTBA.

Hawnyumme  B3aMMOOTHOLIEHUST ~ MEXAY  POJUTENSIMH U JAETbMH
CKJIQJIBIBAIOTCSA TOTAA, KOTAA POAUTENHM NPUAECPKUBAIOTCI JAEMOKPATHYECKOTO
CTWIA BOCIHUTaHMsS. OITOT CTWIb B HaWOOJBUIEH CTENEHHM CHOCOOCTBYET
BOCIIUTAHUID CAaMOCTOATEIBHOCTH, AKTUBHOCTH, WHUIHAATUBBI U COLHAIBHOU
oTBeTCTBEHHOCTH. IloBeneHne peOeHka HampaBisgeTcs B 3TOM  Cilydae
MOCJIEOBATENBHO U BMECTE C TEM I'MOKO M pallMOHAJIBHO.



Textl. CHARACTER BUILDING: AKEY INGREDIENT OF 21ST CENTURY
EDUCATION?

1. Read the text about values-based education. Divide it into 5 parts. Choose a
title from the list which best summarizes each part of the text.

e Managing the values education journey

e Powerful influences and repercussions from an early age
e Character building: definition and importance

e The role of schools in character building

e Character capabilities developed during values education

A dictionary definition of ‘character’ is “the collective qualities or
characteristics, especially mental and moral that distinguish a person or thing”.
What are those qualities and why are they important?

Consider for a moment, what we look for when choosing our friends and
our partners, be they ones with whom we wish to share our lives or different
ventures, work-related or otherwise, and people we elect to represent us in public
office. While academic or formal qualifications may be a part of the equation,
personal attributes and attractive qualities are likely to be the differentiating and
deciding factors. Good, strong characters can enrich our lives enormously whilst
weak or bad characters can have devastating effects on them.

When a baby comes into the world, what do we hope for him or her?
Health? Happiness? Success? We each have our own interpretation of what these
mean but if we aspire creating and nurturing positive life chances and
opportunities for desirable outcomes, then it’s important that we strive to ensure
the child is continuously experiencing supportive, good quality influences,
especially during the tender, preschool years.

Naturally, the development of a child’s character is profoundly shaped by
his or her parents or other early carers and hence the increasingly recognised
imperative for skilful, informed, confident parenting and, if a child is at risk, early
intervention to prevent long-term damage. As time goes by, teachers and other
influential adults play significant parts in the process of children developing
positive character traits.

The recent recommendations include a new approach to building character
as an integral part of school life. In respect of personal resilience, there is a call
for schools to publish policies for building the character of their pupils and
regularly assessing pupils’ strength of character.

Values-based schools, already living and breathing a values consciousness
that permeates the whole school and all that takes place within it, know the
uplifting, transformative effects not only on their pupils and their characters but
also their achievements, inter-personal relationships and acceptance of
responsibility for their behaviour. Additionally, they appreciate the favourable
Impacts experienced on the quality of teaching, learning and leadership — with the



benefits felt by all school staff, whatever their role, along with parents and carers
in the home environment.

Evidence from around the world shows that good, explicit values education
provides a rewarding approach to character development as it engages individuals
in a holistic way, gradually equipping participants with the understanding,
confidence and skills to enable them to live as empowered, resilient, informed
members of society. It leads to a greater understanding of oneself and others as it
embraces the emotional, intellectual, spiritual, physical and social aspects of our
makeup. With teachers’ appropriate professional learning and application,
including consistent, congruent modelling of positive values and providing safe,
supportive classroom environments, pupils have the opportunity of exploring and
reflecting upon a wide range of important and relevant issues in local, national and
global contexts. From an early age, children can begin to consider real-life
situations and realise the potential ramifications of choices they make on a day-to-
day basis or may make later on, at different stages in their lives.

For both facilitators and pupils, the process can sometimes uncover fears
and matters that need sensitive handling and may take time and understanding to
resolve. However, as with other areas of growth and learning, participants often
express their delight at obstacles they have overcome and the changes they
observe in themselves, their relationships and performance. Often not only pupils
but teachers and other members of staff, along with parents and carers, are elated
by the sense of wellbeing derived from the values education guidance and
practices and the beneficial changes they feel empowered to make to strengthen
and improve different areas of their lives.

2. Make up the list of the words and expressions in the bold type from the text.
Check the pronunciation and the meaning. Explain the meaning of each word or
phrase to a partner giving the English definition and illustrating its usage.

3. Arrange the five titles from exercise 1 in their logical order so as to make the
plan of the text. According to the plan, give a summary of the text, using as many
words in the bold type as possible.



Text 2. CHARACTER EDUCATION...OUR SHARED RESPONSIBILITY
1. In the course of reading the text look for the answers to the following questions:

1. What is character education?

2. What is the school's role in character education?

3. What federal resources and support for character education does the US
Department of Education provide?

Throughout time, societies have recognized the need to educate the coming
generation of adults to pass on knowledge and skills. Recorded history from long
before the present era emphasizes that education must also develop character.

One of the great education reformers, Horace Mann, in the 1840s, helped to
Improve instruction in classrooms nationwide, advocating that character
development was as important as academics in American schools. The United
States Congress, recognizing the importance of this concept, authorized the
Partnerships in Character Education Program in 1994. The No Child Left Behind
Act of 2001 renews and re-emphasizes this tradition —and substantially expands
support for it. Indeed, one of the six goals of the Department of Education is to
“promote strong character and citizenship among our nation's youth”. To reach
this goal, the Department of Education joins with state education agencies and
school districts across our country to provide vital leadership and support to
implement character education.

Throughout history, character education has been the shared responsibility
of parents, teachers and members of the community, who come together to support
positive character development.

Character education teaches the habits of thought and deed that help people
live and work together as families, friends, neighbors, communities and nations.

Character education is a learning process that enables students and adults in
a school community to understand, care about and act on core ethical values such
as respect, justice, civic virtue and citizenship, and responsibility for self and
others. Upon such core values, we form the attitudes and actions that are the
hallmark of safe, healthy and informed communities that serve as the foundation
of our society.

Students spend much of their young lives in classrooms. This time in school
IS an opportunity to explain and reinforce the core values upon which character is
formed.

In school, character education must be approached comprehensively to
include the emotional, intellectual and moral qualities of a person or group. It must
offer multiple opportunities for students to learn about, discuss and enact positive
social behaviors. Student leadership and involvement are essential for character
education to become a part of a student's beliefs and actions.

To successfully implement character education, schools are encouraged to:
e Take a leadership role to bring the staff, parents and students together to
identify and define the elements of character they want to emphasize;



e Provide training for staff on how to integrate character education into the
life and culture of the school;

e Form a vital partnership with parents and the community so that students
hear a consistent message about character traits essential for success in
school and life; and

e Provide opportunities for school leaders, teachers, parents and community
partners to model exemplary character traits and social behaviors.

State education agencies, through a collaborative community process, have
chosen to incorporate character education into their school improvement plans and
state standards. Some states have chosen to implement character education
through official state policies such as the Michigan State Board of Education
Policy on Quality Character Education. Many schools have chosen to incorporate
character education into their plans for Safe and Drug-Free Schools and
Communities.

From state to state, the following are common threads in character education
agendas:

« Involvement of the whole community in designing and implementing
character education for its schools; and

« Commitment to making character education an integral part of the
education process.

The United States Congress and the Department of Education have
expanded support for character education for more than a decade, enabling schools
across our nation to implement character education in a variety of ways. The
Department of Education provides grants to state and local education agencies to
support the development of character education. Since 1995, through the
Partnerships in Character Education Program, the Department has awarded 97
grants to assist in designing, implementing and sustaining high-quality
opportunities for students to learn and understand the importance of strong
character in their lives.

2. Discuss your answers to the questions from exercise 1 in pairs.
3. Using the facts from the text, give your commentary on the quotations:

1. Within the character of the citizen lies the welfare of the nation (Cicero)

2. Nothing is of more importance for the public weal, than to form and train
up youth in wisdom and virtue (Benjamin Franklin)

3. Education at its best should expand the mind and build character
(Secretary Margaret Spellings)



Text 3. BUILDING YOUR CHILD’S CHARACTER: CHALLENGES
AND SOLUTIONS

1. Read the following text dealing with the challenges to shaping high moral
qualities.

We live in a time when teaching our children to be virtuous is especially
challenging. Youngsters are surrounded by political sound-bites; outlandish
promises from advertisers; and television programming and films filled with lying,
gratuitous violence and sex as entertainment. As a parent, you might feel weary
and overwhelmed as you try to help your children develop virtues such as honesty,
respect for themselves and others, humility, courage and a generous rather than
greedy heart. You're not alone. The challenge of helping humans develop high
moral character has perplexed philosophers, psychologists and educators for
centuries.

Children are born with unique temperaments, needs and gifts. Some find it
much easier to share their toys than others. Some feel horrible when they lie, while
others seem to delight in deception. Some are timid; others show amazing courage
and tenacity. But, no matter where children are born on these continuums, they
have the potential to develop good character and become positive contributors to
society. In fact, Aristotle, who wrote of such things about 350 B.C.E., believed
humans were born to become virtuous, mature adults — to be pillars of virtue for
those younger or less developed than we are. And Immanuel Kant, writing some
2,000 years later, added his view that for an act to be truly virtuous, it had to be
hard for us to do; it couldn't just come naturally.

Over the years we've had many parents ask us how to help their children
develop positive personal qualities. We've heard questions such as: “My son is so
selfish, how can | teach him to be generous?” ore “My daughter is always so
angry and mean to her friends. What can | do to help her see that she should treat
others with kindness and respect?” or “How can | get my child to be more
honest?”

When it comes to character development, there is no more foolish
philosophy than the old saying, “Do as | say, not as | do.” Along with Aristotle,
we believe your children first need to see virtue in action in order to try out their
virtue-wings. Parents, relatives, siblings and childcare providers give children
their first glimpses of courage, honesty, generosity, fairness and respect.

It's not enough for your children to see you and other important adults and
peers behaving virtuously. They also need encouragement, praise and character
feedback.

Encouragement: You can encourage your children with words or simply by
showing faith in their positive potential. For the boy who is acting selfish, you
might say, “I'm going to stop reminding you to share because | know you can do it
on your own.” You can also actively notice your children's behavior when they do
something positive. For example, when you see your daughter share her toys with
another child, you might just say, “Hey, | noticed you let Joannie play with your



special toy.” You don't even need to follow that comment up with praise, because
just the fact that you noticed will have an effect.

A basic behavioral principle is this: Children will repeat actions that get
them attention from their parents. What this means is that we need to worry more
about catching our children doing something right than doing something wrong.

Character feedback: Most parents, us included, find it natural to give
negative character feedback to our children. If a child is easily angered and
reactive, we forget that she only sometimes is angry and mean, and so we tend to
say things like, “Why do you have to be so mean?”

Unfortunately, when we repeatedly focus on the negative with our children,
they may begin believing us. So, the girl who acts angry begins to define herself as
“an angry girl.”s You can see how important it is to notice when your children
behave kindly and to give them a positive character building statement such as,
“You're the kind of girl who knows how to be nice to her friends.”

Dishonesty: Children are often tempted to lie about their misbehavior. This
isn't an easy problem, but one strategy that works is to separate the misbehavior
from the truth or lie. In other words, when children are honest about the rules
they've broken, they can receive “truth bonuses.”s Or, if they lie about breaking a
rule, then they suffer two separate consequences, one for the misbehavior and one
for the lie.

Character development begins at home and continues at school. As a parent,
consider how you can bring some of your best character-building ideas to your
child's school. You can have a voice in having the school choose character-
building reading materials, activities and speakers. Talk to your child's school
counselor, teachers, coaches or principal about how you can contribute to the
challenge of character development in all young people. (from “Counseling and
Psychotherapy Theories in Context and Practice” by Rita and John Sommers-
Flanagan, the University of Montana).

2. Put down the main points raised by the author. Do you share the points?

3. Quote Aristotle’s and Kant’s views on developing virtuous attitude to society. If
you agree with the quotations, expand on their ideas. If you don’t, give your
counter-arguments.

4. Comment on the behavioral patterns given in the second part of the text. Do you
find the recommended solutions effective? What other solutions would you
suggest?



Text 4. TWENTY STRATEGIES TO HELP YOUR CHILDREN DEVELOP

GOOD CHARACTER

1. Before reading the text, think about as many of the ways that your parents used
to develop your character, make a list of them.

2. Read the text noting down the words in the bold type, explain their meaning or
translate into Russian.

The following 20 suggestions are excerpted from Dr. Helen LeGette’s book,
Parents, Kids & Character: Twenty-One Strategies to Help Your Children
Develop Good Character.

1.

Model good character in the home. As William Bennett observed in The
Book of Virtues, “there is nothing more influential, more determinant in a
child’s life than the moral power of a quiet example.” It is critically
important that those who are attempting to influence children’s character in
positive ways “walk the talk.”

Be clear about your values. Tell your children where you stand on
important issues. Good character is both taught and caught. If we want
children to internalize the virtues that we value, we need to teach them what
we believe and why. In the daily living of our lives, there are countless
opportunities to engage children in moral conversation.

Show respect for your spouse, your children, and other family
members. Parents who honor each other, who share family responsibilities,
and who resolve their differences in peaceful ways communicate a powerful
message about respect. If children experience respect firsthand within the
family, they are more likely to be respectful of others. Simply stated,
respect begets respect.

Model and teach your children good manners. Insist that all family
members use good manners in the home. Good manners are really the
Golden Rule in action. Whether the issue is courtesy or other simple social
graces, it is in the home that the true thoughtfulness for others has its roots.
Have family meals together without television as often as
possible. Mealtime is an excellent time for parents to talk with and listen to
their children and to strengthen family ties. Whether the meal is a home-
cooked feast or fast food from the drive-through, the most important
ingredient is the sharing time — the time set aside to reinforce a sense of
belonging to and being cared about by the family.

Plan as many family activities as possible. Involve your children in the
planning. Family activities that seem quite ordinary at the moment are often
viewed in retrospect as very special and memorable bits of family history. A
dad’s “date” with a teenage daughter, a family picnic in the park, or a



Sunday excursion for ice cream can provide a meaningful time for being
together and sharing as a family.

7. Don’t provide your children access to alcohol or drugs. Model appropriate
behavior regarding alcohol and drugs. Despite peer pressure, the anxieties
of adolescence, a youthful desire for sophistication, and media messages
that glamorize the use of drugs and alcohol, the family is the most powerful
influence on whether a young person will become a substance abuser.
Nowhere is the parents’ personal example more critical than in the area of
alcohol and drug use.

8. Plan family service projects or civic activities. At the heart of good
character is a sense of caring and concern for others. Numerous
opportunities for family service projects exist in every community, or even
young children can participate. Simple acts like taking food to a sick
neighbour, mowing an elderly person’s yard, or collecting outgrown clothes
and toys for charity help youth learn the joys of assisting others and develop
lifelong habits of service.

9. Read to our children and keep good literature in the home. Great teachers
have always used stories to teach, motivate, and inspire, and reading
together is an important part of passing the moral legacy of our culture
from one generation to another. Children’s questions and comments about
the stories offer parents important insights into their children’s thoughts,
beliefs, and concerns.

10.Limit your children’s spending money. Help them develop an appreciation
for non-material rewards. In today’s consumerist culture, youth could
easily come to believe that image — wearing the “right” clothes, driving the
“right” car, etc. — represents the path to success and happiness. Parents can
make strong statements about what they value by the ways in which they
allocate their own resources and how they allow their children to spend the
funds entrusted to them.

11.Discuss the holidays and their meanings. Have family celebrations and
establish family traditions. Abraham Lincoln observed that participating in
national celebrations causes Americans to feel “more attached the one to the
other, and more firmly bound to the country we inhabit.” Observing
holidays and celebrating family traditions not only develop these feelings of
attachment to and kinship with others, but they also serve as a special kind
of glue that binds us together as human beings, as family members, and as
citizens.

12.Capitalize on the “teachable moment.” Use situations to spark family
discussions on important issues. Some of the most effective character
education can occur in the ongoing, everyday life of the family. As parents
and children interact with one another and with others outside the home,
there are countless situations that can be used to teach valuable lessons
about responsibility, empathy, kindness, and compassion.

13.Assign home responsibilities to all family members. Even though it is often
easier to clear the table, take out the trash, or load the dishwasher ourselves



than to wait for a child to do it, we have an obligation to help children learn
to balance their own needs and wishes against those of other family
members — and ultimately, other members of society.

14.Set clear expectations for your children and hold them accountable for their
actions. Defining reasonable limits and enforcing them appropriately
establishes the parents as the moral leaders in the home and provides a sense
of security to children and youth. It also lets them know that you care
enough about them to want them to be — or to become — people of good
character.

15.Keep your children busy in positive activities. Children and youth have
remarkable energy levels, and the challenge is to channel that energy into
positive activities such as sports, hobbies, music or other forms of the arts,
or church or youth groups like the scouts. Such activities promote altruism,
caring, and cooperation and also give children a sense of accomplishment.

16.Learn to say no and mean it. It is natural for children — especially teenagers
— to test the limits and challenge their parents’ authority. Despite the
child’s protests, a parent’s most loving act is often to stand firm and prohibit
the child’s participating in a potentially hurtful activity.

17.Know where your children are, what they are doing, and with
whom. Adults need to communicate in countless ways that we care about
children and that we expect the best from them, but also that we take
seriously our responsibility to establish standards and to monitor,
chaperone, and supervise. At the risk of being perceived as “old fashioned,”
insist on meeting your children’s friends and their parents.

18.Refuse to cover for your children or make excuses for their inappropriate
behavior. Shielding children and youth from logical consequences of their
actions fails to teach them personal responsibility. It also undermines social
customs and laws by giving them the impression that they are somehow
exempt from regulations that govern others’ behavior.

19.Know what television shows, videos, and movies your children are
watching. While there are some very fine materials available, a
proliferation of pornographic and hate-filled information is easily accessible
to our youth. By word and example, teach your children responsible
viewing habits. If you learn that your child has viewed something
objectionable, candidly share your feelings and discuss why the material
offends your family’s values.Remember that you are the adult! Children
don’t need another buddy, but they desperately need a parent who cares
enough to set and enforce appropriate limits for their behavior. Sometimes
being able to say, “My dad won’t let me” provides a convenient escape for a
youth who really didn’t want to participate in a questionable activity.

3. Which of the ways suggested by the author do you find effective? Have you ever
tried any of them? Did it work?



Text 5. SCHOOLS SHOULD DEVELOP CHILDREN'S
CHARACTER, NOT JUST THEIR ABILITY TO PASS EXAMS

1. Read the following text for information.

Like it or not, character-building is becoming an increasingly important
issue for schools. My argument is that schools of all kinds have become too much
like exam factories, concentrating their energies on securing passes at A to C at
GCSE level, and have given too little attention to the overall development of the
child and their character (the scramble for results has also been at the cost of
genuine learning and creative teaching). The government should embrace
character-building and all-round education not as an alternative to academic
attainment but as an essential adjunct of it. The opportunities open to those of
independent education for wider enrichment should be available to all, regardless
of school.

The best state schools are already doing much to develop character. King
Solomon Academy, for example, in west London. It is breathtaking in ambition.
Despite the secondary school having three or four times above the national
average on free school meals, it has nevertheless the ambition of every single child
going to university. The sense of purpose is utterly formidable. The year sevens
are called The Class of 2018, as that is when they will graduate in the upper sixth.
The school recognises that many of its children arrive at year seven one or two
years behind the national average and they have a mountain to climb.

Headteacher Max Haimendorf has travelled around the US and has imbibed
much of the thinking of the charter school movement, and specifically of
its Knowledge Is Power Program (KIPP), where schools have long academic days,
stern discipline, and high academic aspiration.

Indeed, from the first moment at the King Solomon Academy, one is struck
by the silence in corridors: even those lining up for assembly do so in silence.
Assemblies themselves have a relentless focus on the modelling of good
behaviour, high aspiration and the imparting of a common corporate culture, even
down to the synchronised hand-clapping. Teachers are told in the staff handbook
that “everyone on the team must be on the same page with the same standards for
pupil behavior” and that this is ‘non-negotiable”. Even small student
misdemeanours are to be picked up on, and students are instructed very firmly to
stand up silently at the beginning of the class, say “bless you” when a peer sneezes
and “I'm sorry” when a teacher reprimands them.

| have never seen a school in Britain, state or independent, with such a high
focus on development of character and lofty aspiration. The oldest pupils in the
school have just entered year nine. It will be fascinating to see how they respond
through the awkward years, and where their destinations will be when they sit A-
levels in 2016.

Another school that focuses heavily on the development of character is
Kings Langley in Hertfordshire. The focus since has been unremittingly on
“excellent character”. Students are taught that accepting responsibility for


http://en.wikipedia.org/wiki/Charter_school
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behaviour is more important than their individual rights, and the parents are told
that the school values the development of strong character above all else. The key
character traits it highlights are empathy, resilience, self-regulation. In tune with
the thinking of Professor Martin Seligman's work on positive psychology, the
school sets great store by "deferring classification" and on self-denial, with the
aim of achieving something more worthwhile down the line.

Seligman was a big influence on Riverdale School in New York City, which
was featured in the New York Times on 14 September. Another key influence has
been the experience of KIPP Schools. It would appear that the US is ahead of
Britain in realising the importance of character development — which has value,
above all, for the most disadvantaged of students.

2. Give the gist of the text.

3. Comment on the American way of developing children’s character. Is
character-building one of the focuses of Belarusian education?


http://en.wikipedia.org/wiki/Martin_Seligman

Posib KyJbTYpbl B (pOPMUPOBAHUM JHYHOCTH

[Ipobnema JMYHOCTH BCET/ia HAXOAWJIACh B LIEHTPE BHUMAHUS HCCIEAOBAHUHM KyIbTYpBI, TaK Kak
KyJIbTypa M JIMYHOCTb HEpPa3pbIBHO CBs3aHbl. [IOHATHME KynbTypbl HMMEET OYEHb IIMPOKOE 3HAUYEHUE U
OXBAaThIBAET MHOTHE C(epbl )KU3HHU UEIOBEKA.

B coBpeMeHHOM s3bIKE€ MOHATHE KYIbTYPbl YHOTpeOisieTcss B pa3HbIX 3HaueHUsX. llox KynbTypoit
[10/Ipa3yMeBaloT:

— COBOKYITHOCTH JIOCTH)KCHUH YEIOBEYECTBA B PA3IMYHBIX chepax 0OIIecTBEHHOH KU3HU;

— CTENEHb Pa3BUTHS JIMYHOCTH, NPUOOILIEHUS YeJOBEKa K JIOCTH)KEHUSM HayKH, MCKYCCTBa, IIpaBa,
MOpAJIX U Ipyrux o0aacTeil 1yXOBHOCTH.

VIMeHHO KylbTypa UTpaeT BaXKHYIO POJIb B KH3HU 4yeJoBeKa U oOmiecTBa. IHIUBUA CTAHOBUTCS YJICHOM
o011ecTBa, JMYHOCTBIO 110 MEPE COLMAIM3ALMHY, T. €. OCBOCHMsI 3HAHUM, A3bIKA, CUMBOJIOB, IEHHOCTEH, HOPM,
00bIuaeB, TPaUIMil CBOEr0 Hapoa, CBOEH COIMabHOM IPYMIbl U BCETO YEJIOBEUECTBA.

Kynprypa, npencrasistomas co00il CIOXKHYK 3HAKOBYIO CUCTEMY, NepelacéT COLMAIbHBIM ONBIT OT
MOKOJIEHUSI K MOKOJIEHHIO, OT 3MOXHU K 31oxe. B cdepe Tpyna, ObITa, MEKINYHOCTHBIX OTHOILIEHUH KYJIbTypa
TaKk WIM WHA4Ye BIMSIET HA MOBEJCHHE JIIOIEH M PEryaupyeT UX JEHCTBUS M Jake BbIOOpP OINpenereHHbIX
MaTepHUATIbHBIX U TyXOBHBIX [IEHHOCTEH.

KynbTypa mo3Bosisier 4enoBeKy pa3BHUBaTh BHYTPEHHHIl MHp, ONEpaTUBHO pearupys Ha COIMalibHbIE
TpeOOBaHMs, 0CO3HABASI UX MOPAJBHBIN, TOJTUTHUYECKUN U AICTETUYECKUN CMBICII, IPUHUMATh PELIeHHE U JeaTh
HPaBCTBEHHBIN BBIOOD.

KynbTypa sBisieTcss ®UBBIM MPOLIECCOM, KUBOHM Cy/nb00i1 HApOIOB, MOCTOSIHHO JBHKETCS, pa3BUBAETCA,
BusonsMensiercs. KynpTypa — HempenoxHasl COCTaBJSIONIas 4acTh >KM3HEAEATEIbHOCTH Kak OOIecTBa B
L[EJIOM, TaK U €ro TeCHO B3aUMOCBSI3aHHBIX CYOBEKTOB: JIMUHOCTEW, COLMAIBHBIX OOIIHOCTEH, COIMaTbHBIX
UHCTUTYTOB.

Poap HanMoOHAJIBHBIX Tpazmum“a B HPABCTBCHHO-MMATPHOTUYECCKOM BOCIIUTAHUHU

B mnocnennee Bpems HaOiromaercs B3aUMHOE OTUYXKICHHE JeTeH U pOJUTeNel, pa3pblB TEIUIbIX
SMOIIMOHANBHBIX CBS3€H MEX]y CTaplIUM M MOJPACTAIONINM MOKOJIeHHEeM. B mepuos HomKOIsHOIO BO3pacTa
Pa3BHUBAIOTCS BBICOKHE COLIMATIbHbIE MOTHBBI U OJ1aropoHbie YyBCTBA. JlaHHBIN MEPUOJ ABISETCS aKTyaJbHBIM
JUI TATPUOTHYECKOTO BOCHUTAHMS, TaK KaK B STOT MEpPUOJ HAUMHAIOT Pa3BUBATHCS TE€ YYBCTBA, 4YEPThI
XapakTepa, KOTOpbIE HE3PUMO YK€ CBSI3bIBAIOT peOeHKAa CO CBOMM HAPOJIOM, CBOEH CTpaHOM.

Kopnu 3Tor0 BiusiHUS — B I3bIKE HApOJ1a, KOTOPBIM ycBauBaeT peOEHOK, B HAPOAHBIX MECHSIX, B MY3BIKE,
UTpax, UTPYyLIKax, BICUATICHUIX O IPUPOJE POJHOTO Kpas, O Tpyne, ObITe, HpaBax U oOblUasx JOJCH, cpenu
KOTOPBIX OH KHUBET.

B Mupe HeT HU OIHOTO Hapoa, KOTOPBIA HE UMEET CBOUX TPAIUIUH, TIepeJaroIIuX HOBBIM OKOJICHUSIM
€ro OTIBIT, 3HAHUSI U JOCTHXKECHHUSL.

Tpamgumuu o00namalOT yCTOWYMBOCTBIO, HOPMATUBHOCTBIO, CBSI3b C OOIISCTBEHHBIM MHEHUEM,
HPABCTBEHHBIMU HOpPMaMH, OOIIECTBEHHBIMU MPUBBIYKAMH, CTaHAAPTAMH MOBEAEHUS. YCBOCHHE TPAIUIIMA
croco6cTByeT (OPMUPOBAHHUIO Yy JIOJEH COIMAIbHO HEOOXOJAMMBIX KadecTB, IPHUBBIYEK M HABBIKOB
OOLIECTBEHHON JEATENbHOCTH M  TOBEIEHUS. Tpaaulliy BBIMOJHSIIOT TakXKe MO3HABaTENbHYID U
BOCIUTATENbHYIO0 (PyHKINU. Yepe3 TpaJuiiu MPOUCXOIUT MPUOOIICHHE K COIIMAIbHOMY OTIBITY YeTTOBEYECTBA.

Hapoanble Tpamuuuu, B TOM YHCI€ TPAOULMOHHBIE NPA3qHECTBA, JIOJDKHBI CIYKUTh CPEICTBOM
Pa3BUTUS ICTETUYECKOM KYIbTYPHI, KOJUIEKTUBHOTO Pa3BJICUEHHS U OT/bIXa, COBEPIICHCTBOBAHUS ObITA.

Kak cocraBHas 4acTh HPaBCTBEHHO-3CTETUYECKOW KYJIbTYpbl HEMAJIOBa)XHOE 3HAYEHUE MMEIOT
Tpaauluu OOLIEHHUS U B3aUMOOTHOIICHH B CEMbE.

B xu3HM nr000#1 ceMbH OTMEYArOTCS MO TPAAULIUU ceMeiHble mpa3aHuKd. CylecTBYIOT Tpaaullu,
KOTOpBIE MPUCYIIE KaK CTPaHE, TaK U TOPOIY, OHU HMEIOT MECTO OBITh B CEMbE U JIETCKOM Cajy.



Poub ¢pu3uveckoil KyJabTyphbl H CHIOPTA B PA3BUTHM JTUYHOCTH

B cucreme o0miedenoBe4eckux KyJIbTYPHBIX HEHHOCTEH OJHOM M3 TJABHBIX COCTABISIOMINX SBIISCTCS
YPOBEHb 370POBbsl U (PU3MUYECKON MOATOTOBICHHOCTH. DPu3ndeckas KylabTypa U CIIOPT MPEACTABISIIOT COOOH
CaMOCTOSITCJIBHBIA BUJ JCSATEIBHOCTH 4YeNOBEKa, 3HAYeHHWE KOTOPOrOo B PAa3BUTUM OOIIECTBA BeChMa
MHOT000pAa3HoO.

dwusnueckas KylbTypa — dYacTb OOIIeH KynbTyphl OOIIECTBa, HAampaBiCHHAs Ha YKPEIUICHHE W
MOBBIIICHUE YPOBHS 3740poBbsi. OHA BBIMONHSET COUMANBHYIO (YHKIUIO — BOCIHTAHHWE BCECTOPOHHE U
rapMOHUYHO Pa3BUTOM JIUYHOCTH.

B oOmecTtBe (u3KynpTypa SBISETCS BaXKHEHIIUM CPEICTBOM BOCIIMTaHHWS HOBOTO YEJIOBEKa,
rapMOHUYECKH COUYETAIOUIETO B ce0e TyXOBHOE OOTaTCTBO, MOPAILHYIO YHCTOTY M (PH3UUECKOE COBEPIICHCTRO .
Ona cnocoOCTBYEeT TMOBBIIIEHUIO COLMAIBHOM W TPYIOBOM AaKTMBHOCTU JIIOJE€H, 3KOHOMHYECKOMN
3¢ deKkTUBHOCTU MpOoU3BOJCTBA. OO0s3aTeNbHbIE 3aHATHUS (U3KYJIBTYpPOH IO TOCYIapCTBEHHBIM INPOrpaMMam
MIPOBOJATCS B JOLIKOJIBHBIX YUPEKJIEHUSAX, BO BCEX TUIAX YYEOHBIX 3aBEACHUN, apMHM, HA NMPEINPUATUAX U
ap.

®uznyeckoe BOCHHUTAHHWE - OJHA W3 COCTAaBHBIX YacTe CHUCTEMbl BOCHHUTAHMS, UMEIOIIAsl LENbIO
YKpEIJIEHHE 3/0pOBbsl YEJIOBEKa M €ro MpaBWIbHOE (PU3UYECKOE pa3BUTHE. B €IUHCTBE C YMCTBEHHBIM
o0pa3oBaHMEM, HPABCTBEHHBIM M OSCTETHMUECKHUM, TPYJOBBIM BOCIUTAaHHEM M 0OydyeHUEeM (U3HUECKOe
BOCITUTaHHE COJICUCTBYET BCECTOPOHHEMY PAa3BUTHIO JINYHOCTH YEJIOBEKA.

UYenoBek Kak JIMYHOCTH (POPMHUPYETCS B MpoIlecce OOIMECTBEHHOW >ku3HU. Dusmdeckas KyabTypa U
CHOPT BHOCHUT CBOM BKJIaJl B GOPMUPOBAHNE BCECTOPOHHE Pa3BUTOM JTMUHOCTH.

HpascTtBenHoe Bocnmtanue. Ha yueOHBIX 3aHATHSAX, TPEHUPOBKAX, a 0COOEHHO BO BpPeMsl CIIOPTHUBHBIX
COpPEBHOBaHUI yuariuecs NepeHocsaT Oobline Gu3nyeckue U MopajibHble Harpy3ku. Beé ato GpopmupoBanuio
y HHMX TaKuX 4YepT XapakTepa, Kak CHJIa BOJH, CMEJIOCTb, CaM0O00aJaHNe, PEeIIUTEeIbHOCTh, YBEPEHHOCTh B
CBOMX CHJIAX, BBIICPKKA, JUCIUIITIMHUPOBAHHOCTD.

YMcTBeHHOE BocnuTanue. Ha 3aHsaTHsIX (U3HYEeCKON KyIbTYypOHl M CHIOPTOM ydalluecs MPHOOPEeTaroT
3HaHUs 00 MCIOJb30BAHUYU NMPHOOPETEHHBIX HABBIKOB B JKM3HU. Pa3BuBaroTcsa HaONI01aTENbHOCTh, BHUMAHHE,
BOCIPUSATHE, TIOBBIIIAETCA YPOBEHb YCTOMYUBOCTH YMCTBEHHON pabOTOCHOCOOHOCTH.

HccnenoBanus MOKa3bIBAIOT, YTO 3aHATUS (U3NUECKUMH YIPAXKHEHUSMHU CHOCOOCTBYIOT —pPa3BUTHIO
HaMATH, 0COOEHHO 3PUTENBHO — JABUIaTeIbHOM.

Octernyeckoe BocnuraHue. B ¢usndeckoil KyabType M CHOPTE 3aKJIIOYEHBI OTPOMHBIE BO3MOKHOCTH
IUISL SCTETUYECKOI'0 BOCIIUTAHUS YEIOBEKA, Pa3BUTUS CIIOCOOHOCTH BOCIIPUHUMATh, YyBCTBOBATh U MPABHIILHO
IIOHUMATh MPEKPACHOE B IOCTYIKAaX, B KPAaCOTE COBEPLICHHBIX (JOPM UEIOBEYECKOro Teja, B JOBEAECHHBIX JI0
CTENEH! MCKYCCTBA JBM)KEHUSX 'MMHACTa, akpoOaTa, (urypucra. BelnonHeHue ynpakxHeHUH MOJ MY3BIKY B
XY/0)KECTBEHHONM T'MMHACTHKE, (UIypHOM KaTaHUM CIIOCOOCTBYET Ppa3BUTHUIO MY3bIKAJbHOH KYJIBTYpBHI.
3aHATHS TYpU3MOM, aJIbIMHU3MOM, I[APYyCHBIM M JAPYIMMH BHJAaMHU CIIOPTa IO3BOJIAIOT IIOHUMAaThb H
4yBCTBOBATb IIPEKPACHOE B IIPUPOJE.

MHorue 1101 MpHOOLIAITCs K CIIOPTY HE TOJIBKO U3 CTPEMJICHUS YKPEIHUTh 310pOBbE HIIM YCTAHOBUTD
PEKOPIIBI, UX IPUBIIEKAECT 3CTETUYECKOE YIOBOJIBCTBUE OT 3aHATUH, OT BO3MOXHOCTH IOCTOSIHHO CO3€pLATh
IIPEKPACHOE U CO3JaBaTh €T0 B BUJIE COBEPUICHHBIX 110 KPACOTE IBHKECHUI.

dusnueckas KyabTypa M CIOPT — CPEACTBO YKPEIUICHHs MHpa, ApYXObl U COTPYAHUYECTBA MEXKIY
HapoJamu. BeicTynas B COpPEBHOBaHUSAX B Pa3jiM4YHBIX CTPaHax, Ha Pa3JIMYHbIX KOHTHHEHTAaX, CIIOPTCMEHBI
3HAKOMSATCS C KyJIbTYpOH M OBITOM CTpaHbl, ¢ HCTOpPUYECKUMHU MecTaMH. COBMECTHBIE BBICTYILICHHS
CIIOPTCMEHOB Pa3HbIX CTpaH B KIyOax M HallMOHAJIBHBIX COOPHBIX KOMaHJaX YKpEIUIAIOT ApYxOy HapooB.
Tennast apyxeckas o0CTaHOBKa COPEBHOBaHU, B3aMMOINOMOIIb, YBAXHUTEIbHOE OTHOLIEHHE K CHOPTUBHOMY
INPOTHUBHUKY CHOCOOCTBYIOT MHTEPHAIMOHAIBHOMY BOCHHMTAHUIO HE TOJBKO CIIOPTCMEHOB, HO U 3pUTEINIEH.
MexayHapoaHble BCTPEYM BOCHUTHIBAIOT YBaXEHHE K CIIOPTCMEHAM pa3jM4YHBIX CTpaH, K HMX OObIYasM,
TpajuLUsAM, IOMOTAIOT NPEO0JIOJIETh PACOBBIE MTPEAPACCYAKH, TOOLIPSIIOT MEKYHAPOJHOE COTPYIHUYECTBO.
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